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Four	  Points	  
1.   As	  an	  organiza2onal	  field,	  K-‐12	  educa2on	  pursues	  a	  diverse	  set	  of	  human	  resource	  strategies	  to	  

prepare	  and	  develop	  teaching.	  	  These	  strategies:	  

–  Represent	  compe2ng	  ins2tu2onal	  logics	  for	  organizing	  teacher	  prepara2on,	  	  and	  	  
–  Are	  now	  in	  flux	  and	  subject	  to	  keen	  debate.	  

2.   In	  this	  environment,	  UBTPPs	  are	  in	  a	  vulnerable	  posi2on.	  	  Many	  observers	  ques2on	  the	  “value”	  
and	  “legi2macy”	  of	  Ed	  School	  programs	  as	  agencies	  of	  teacher	  prepara2on	  and	  development.	  

3.   To	  counteract	  these	  argument,	  Ed	  Schools	  need	  to	  develop	  an	  “account”	  of	  their	  teacher	  
prepara2on	  and	  development	  ac2vi2es.	  	  Such	  an	  account	  would	  include:	  

–  clear	  claims	  about	  the	  value	  that	  UBTPPs	  add	  to	  teaching	  quality	  at	  different	  points	  in	  a	  teaching	  career;	  
–  clear	  documenta2on	  of	  the	  validity	  of	  these	  claims.	  

4.   Such	  an	  account	  would	  be	  built	  up	  from	  a	  worthy	  accoun2ng	  system.	  	  Such	  a	  system	  will	  be	  
based	  on:	  

–  much	  beWer	  research	  on	  teacher	  educa2on	  processes	  and	  outcomes;	  
–  much	  data	  systems	  for	  documen2ng	  processes	  and	  outcomes	  of	  UBTPPs;	  
–  more	  aWen2on	  to	  counterfactuals	  (i.e.,	  compe2ng	  “ins2tu2onal”	  logics);	  
–  careful	  aWen2on	  to	  	  experimenta2on	  for	  con2nuous	  improvement.	  



ALTERNATIVE	  INSTITUTIONAL	  LOGICS	  FOR	  	  
K-‐12	  TEACHER	  PREPARTION	  



A	  Typology	  of	  Human	  Resource	  Strategies	  
Adapted	  from:	  	  D.	  Lepak	  and	  S.	  Snell.	  (1999).	  The	  human	  resource	  architecture:	  Toward	  a	  theory	  of	  human	  capital	  
alloca2on	  and	  development.	  	  The	  Academy	  of	  Management	  Review,	  24(1):	  31-‐48.	  



Applica2ons	  in	  US	  Educa2on	  



CLAIMS	  ED	  SCHOOLS	  MIGHT	  MAKE	  ABOUT	  
VALUE	  ADDED	  TO	  TEACHING	  AT	  DIFFERENT	  

CAREER	  POINTS	  



Claims	  
•  Ed	  School	  graduates	  are	  superior	  to	  other	  entrants	  to	  teaching	  on	  the	  following	  outcomes	  that	  add	  value	  to	  schools:	  

–  BeWer	  supervisor	  ra2ngs	  (VAMs	  and	  observa2ons)	  
–  Fewer	  absences	  
–  Greater	  longevity	  in	  teaching	  
–  More	  likely	  to	  advance	  in	  career	  ladder	  

•  Ed	  schools	  produce	  these	  outcomes	  in	  several	  ways:	  

–  Ed	  Schools	  promote	  “sod	  skills”	  required	  for	  teaching	  and	  teacher	  leadership.	  

–  Ed	  Schools	  promote	  knowledge	  for	  teaching:	  

•  General	  intelligence	  	  
–  verbal	  ability	  
–  cri2cal	  thinking	  

•  Declara2ve	  (Pedagogical	  Content)	  Knowledge	  
–  Knowledge	  of	  subject	  being	  taught	  
–  Knowledge	  of	  student	  learning	  and	  development	  
–  Knowledge	  of	  available	  behavioral	  rou2nes	  for	  teaching	  
–  Knowledge	  of	  available	  curriculum	  
–  Knowledge	  of	  assessment	  prac2ces	  

–  Ed	  School	  promote	  procedural	  competence	  
–  Quality	  of	  instruc2on	  
–  Impact	  on	  student	  learning	  



Sod	  Skills	  



General	  Intelligence	  



Declara2ve	  Knowledge	  for	  Teaching	  



Procedural	  Competence	  in	  Teaching	  



GETTING	  FROM	  HERE	  TO	  THERE	  



Accountability	  Requires	  an	  “Account”	  

–  To	  embrace	  accountability,	  teacher	  prepara2on	  programs	  can	  
develop	  a	  clear	  set	  of	  claims	  about	  the	  value	  they	  add	  to	  teaching.	  

•  This	  includes	  what	  outcomes	  they	  produce;	  
•  At	  what	  stages	  of	  teaching;	  
•  And	  with	  what	  degree	  of	  persistence.	  

–  In	  formula2ng	  this	  account,	  teacher	  prepara2on	  programs	  must	  
think	  honestly	  about	  compe2ng	  instruc2onal	  logics	  
(“counterfactuals).	  	  This	  involves:	  

•  Comparing	  alterna2ve	  designs	  for	  producing	  various	  outcomes	  within	  tradi2onal,	  
university-‐based	  programs.	  

•  Comparing	  poten2al	  outcome	  tradeoffs	  across	  alterna2ve	  routes	  into	  teaching.	  
•  Thinking	  hard	  about	  the	  role	  of	  teacher	  prepara2on	  programs	  in	  both	  ini2al	  

cer2fica2on	  and	  con2nuing	  professional	  development.	  



Accountability	  Requires	  “Accoun2ng”	  Systems	  
	  

•  Such	  systems	  will	  be:	  

–  data	  intensive;	  
–  integrate	  data	  from	  mul2ple	  sources	  (local	  systems,	  state	  systems,	  accredita2on	  systems);	  
–  and	  require	  capacity	  building	  (funds	  and	  exper2se).	  

•  Efforts	  to	  build	  such	  systems	  are	  in	  the	  early	  stages:	  

–  NRC,	  CAEP,	  Federal	  agencies,	  and	  CCSO	  officials	  are	  mee2ng	  about	  such	  systems	  
–  Ed	  School	  leaders	  oden	  express	  concerns	  about	  such	  systems	  (lack	  of	  resources,	  request	  

overload,	  meaningless	  repor2ng	  requirements)	  

•  My	  argument	  is	  that	  the	  promise	  of	  such	  systems	  will	  be	  realized	  ONLY	  if:	  

–  Ed	  School	  leaders	  are	  proac2ve	  and	  aWempt	  to	  shape	  such	  systems;	  and	  
–  Such	  systems	  are	  grounded	  in	  data	  that	  addresses	  well-‐conceived	  claims	  about	  the	  value	  

UBTPP	  might	  add	  to	  teaching.	  
	  

	  

	  


